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Quarterly Monitoring Return- Mental Health Support Teams 

(Thrive in Education) – 6-Month Review 
Salford Educational Psychology Service (EPS) 

Claire Jackson, Executive PEP for Salford 

 

Introduction  

 
As part of the bespoke MHST offer, the school will receive a service from Educational psychologists 
(EPs). EPs have in-depth knowledge of school eco-systems, complemented by established working 
relationships and practices with school staff. Issues connected to the SEND area of social, emotional 
and mental health is a high incidence referral for EPs.  
 
In order to complement and not duplicate E/MHPs working directly with CYP in the school, 
Educational Psychology will support schools to introduce or develop their whole school or college 
approach. This may include activities such as supporting the coordination of MH support, building 
relationships with staff, the promotion of positive mental wellbeing, and/or training/workshops with 
staff or pupils. The whole school approach is based on addressing the 8 principles described in 
Promoting children and young people’s emotional health and wellbeing A whole school and college 
approach (Public Health England 2021) (https://www.gov.uk/government/publications/promoting-
children-and-young-peoples-emotional-health-and-wellbeing)  

 
Principle 1: Leadership and Management: evidence of leadership and management that supports 

and champions efforts to promote emotional health and well-being. 

Principle 2: Ethos and Environment (value, belonging, respects the feelings): school is 

underpinned by an ethos and environment that promotes respect and values diversity.”  

https://www.gov.uk/government/publications/promoting-children-and-young-peoples-emotional-health-and-wellbeing
https://www.gov.uk/government/publications/promoting-children-and-young-peoples-emotional-health-and-wellbeing
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Principle 3: Curriculum, Teaching, and Learning: school demonstrates teaching and learning that 
promotes resilience and supports social and emotional learning, cultivating a love of learning for 
the whole school community”  

Principle 4: Pupil Voice: school demonstrates that student voice and pupil involvement is 
encouraged, and their views are used to influence decisions. There is a strong partnership 
between staff and pupils and all pupils are involved.”  

Principle 5: Staff Development: school will demonstrate a commitment to staff well-being. It will 
also provide on-going training opportunities that equip staff to recognise and respond to the 
needs of pupils”   

Principle 6: Identifying Needs and monitoring impact; school will demonstrate an on-going 
commitment to identifying pupils needs in a range of ways, responding to their needs and 
monitoring the impact of the work that they do to support pupils”   

Principle 7: Working with Parents or Carers; school will demonstrate a commitment to working 
with parents and carers. It will be evident that parent voice and partnership working is valued”   

Principle 8: Targeted Support and Appropriate Referral: This principle refers to the access of 
additional/targeted support for pupils when this is required. This will be achieved through 
establishing strong links with providers and through the use of a clear response pathway.   

 

SALFORD EDUCATIONAL PSYCHOLOGY SERVICE commissioned by GREATER 

MANCHESTER is delivering a whole school approach using the EMOTIONALLY 

FRIENDLY SCHOOLS/SETTINGS (EFS) framework. 
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INTERVENTIONS (with reference to activity reported on MHST Data & Outcomes 
Framework) 
 
Emotionally Friendly Schools (EFS) is a locally developed whole-school approach that aligns to the 
GM mental health in education standards. EFS explores social, emotional and mental health 
holistically through four key areas:   

• Staff Wellbeing and School Ethos 

• Whole School and Classroom Practice 

• Assessing Children/Young People's Needs 

• Supporting Individual Children/Young People 

EFS is designed to celebrate existing good practice, audit school systems and address areas for 

further development across the four key areas. EFS is a collaborative process through which schools 

can work towards achieving best practice outcomes in promoting positive mental health and 

wellbeing. Support across the four areas identified above links to the eight key principles outlined 

by Public Health England (2015) in supporting a whole school approach to positive mental health 

and wellbeing.  

The EFS process includes:  

• Initial whole school training: the whole school training aims to raise awareness of the 

importance of emotional wellbeing and an understanding of resilience through exploring 

risk and protective factors. The training outlines what is included in the EFS programme 

along with a focus on staff well-being. The EFS manual is introduced to settings during the 

initial whole school training sessions.  

• EFS Audits: audits are sent to all staff in school as well as pupils to gather views of the whole 

school community across the four areas of EFS that are outlined above. This audit 

information is then analysed by the EFS team to highlight areas of strength and areas that 

may benefit from further focus within the school.  

• EFS Action Planning Meeting: Schools are asked to create a team of EFS champions (to 

include at least one member of the senior leadership team) to hold an action planning 

meeting with two members of the Educational Psychology Service. During the action 

planning meeting, existing good practice for staff and pupils is celebrated. The EFS audits 

are then used to inform the outcomes within the school’s EFS action plan across each of 

the four areas of EFS. Agreed outcomes are then reviewed by the school EFS champions 

with ongoing support available from the EPS, as part of an ongoing process of plan do 

review.  

• The EFS Manual: The EFS manual is split into the four areas highlighted above. The manual 

includes research and evidence-based information, resources and interventions. The 

manual is designed for use by all school staff.  

Between September 2020 and February 2021, 31 of the 38 schools involved in Salford Thrive in 

Education (MHST) have engaged with EFS. 19 of these schools are re-engaging with the process, 

10 schools continue with their sustained involvement (for example, moving on to the accreditation 

process) and 2 schools are new to the EFS process. An Educational Psychologist has attended at 

least one Thrive in Education meeting for each of the 39 schools.  

In the period between September 2020 and February 2021:   

• 13 schools have either had or plan to have their whole school training (either the initial 

training or a refresher training).  

• At least 24 schools have reviewed their action planning meeting or have planned to 

review their action planning meeting outcomes.  
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• At least 20 schools have completed new or refreshed audits to inform their school action 

plan.  

All staff working in schools involved with EFS have access to membership for the EFS website. The 

EPS run an active website and social media channel for example, promoting resources and 

materials for schools and creating blog posts and webinar content for schools to access. Some 

examples of recent content include webinars focused on resilience, staff well-being and anxiety 

and low mood. EPS are able to make links between other pieces of preventative work and the 

MHST, therefore, strengthening the offer e.g. ‘Wellbeing return to education’ – see appendix G. 

 

OUTCOMES / CASES OF NOTE 
 
Six schools with Thrive in Education offers (2020-2021) have completed whole school EFS training 
between September 2020 and February 2021. Available evaluation data (across 3 schools, 29 
staff) shows that 48% of staff felt the training somewhat exceeded their expectations, 38% felt the 
session was much more than they expected and 14% identified that the training met their 
expectations. Staff identified a wide range of helpful aspects of the whole school training session, 
including: 
 

• Ideas to use in class to meet individual needs 

• How to assess pupil needs 

• The importance of staff wellbeing, and how to look after our own wellbeing 

• The importance of the whole school approach 

• Focusing on resilience and risk and protective factors 

• Engaging with a case study to support learning 

• Becoming familiar with the EFS manual and discussion of strategies to support wellbeing 

• Celebrating and recognising the things that they already do well 

• Understanding how small actions and changes can make a huge difference 
See appendix C for more detail 
 
Action planning meetings have produced a range of outcomes to support planning across the four 
key areas of EFS; examples of outcomes identified at action planning meetings for Thrive in 
Education schools (September 2020- February 2021) are outlined in the table below (please note 
these are examples taken from a small sample of schools).See appendix D for more detail. 
 

Staff wellbeing and 
whole school ethos 

Classroom practice Assessing children's 
needs 

Supporting individual 
children 

• Developing a 
peer-peer 
supervision 
model within 
school with EP 
support 

• Developing a 
wellbeing work 
charter/staff 
wellbeing policy 

• Adaptations to 
staff 
room/relaxing 

• Embedding 
mindfulness 
activities as part 
of classroom 
routines 
(supported by EP 
& EFS manual) 

• Developing 
trauma informed 
approaches & 
understanding of 
attachment 

• Gaining children's 
views using a 
range of creative 
approaches 
(supported by EFS 
manual) 

• Familiarisation 
with assessment 
resources 
(supported by EFS 
manual) 

• Using assessment 
data to monitor 

• Dedicated 
training time to 
support the 
mental health 
needs of pupils 

• To develop staff 
confidence in key 
areas of need, 
including: 
- attachment & 
trauma 
- depression 
- self-harm 
- gender identity 
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spaces for staff 
across school 

• Emotion coaching 
training 
(delivered by EP) 
 

progress/impact 
of interventions 

 
Evaluation of a parent workshop around anxiety (session 1), co-delivered by the school's link EP 
and CAMHS school link in December 2020, showed that 66.7% of respondents felt the session 
exceeded their expectations (33.3% rated the session as having met expectations). Feedback 
indicated that attendees felt more confident in where to go with their concerns and for support, 
as well as having an increased understanding of techniques to use to support their child with their 
experiences of anxiety. A follow up session will be delivered in February 2021. 
 

 

WORKFORCE (MHST) 
 
The commission has been distributed across the Educational Psychology Service with a higher 
proportion for our specialist lead since September 2020 although there was some confusion about 
whether it had all be signed off and agreed until October. As we have a flexible traded model of 
service delivery, we were able to incorporate the commission on this occasion.  
However, it would be helpful to have more of a commitment as we are a service in high demand 
and Educational Psychologists are in short supply. I need to plan a full 12 months in advance for 
my staffing. We were unable to recruit assistant Educational Psychologists for this period due to 
difficulties inducting them during Covid and this is something we would like to utilise to support 
the work going forward.  
The distribution of the hours across the team has been helpful in maximising the impact both 
within the identified schools and the wider school population as the Psychology service can 
promote the values of a whole school approach through their casework and other contracts. It is 
helpful to be able to use casework experiences to influence whole school practice and enhances 
the impact of individual casework to ensure it is happening within a supportive framework and 
facilitative context.  

 

STAKEHOLDER ENGAGEMENT  
Describe any work with schools and other stakeholders over the reporting period including communications, joint 
working and any development as a result.  Please include any stakeholder challenges you have faced including the 
contributing factors and mitigating actions. 
 

The Thrive in Education link EPs have engaged in a number of multiagency planning and review 
meetings with professionals across the health and voluntary sectors, at a local and Greater 
Manchester level. The Salford operational group (consisting of a senior commissioning manager, 
CAMHS link, EP, Early Help School Coordinator, 42nd Street service manager and Place2Be manager) 
meet on a monthly basis to review the 38 schools with offers and discuss ongoing developments in 
relation to the Thrive in Education offer across the city. Evaluation data around the role and 
contribution of the EPS to the Thrive in Education team has been sought from the operational group 
(please see Appendix B for details of this evaluation).There are plans in summer term (11.06.21) to 
run a Thrive in Education Development day, bringing together key professional groups (E/MHPs, 
school coordinators & EPs) to facilitate further understanding of each service's role and remit and 
to support collaborative working. 
Joint working opportunities across the Thrive in Education schools have included the co-delivery of 
an anxiety workshop for parents (EP/CAMHS link) and planning a virtual coffee morning for parents 
as a multiagency team. The EPS has also led on the development of the EBSA pathway, working 
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closely alongside a range of professionals including CAMHS school link and Early Help school 
coordinators. 
 



                APPENDIX FOUR A – Salford TIE EPS 6 month Report March 2021 
 

7 
 

WHOLE SCHOOL APPROACH AND SCHOOL WORKFORCE DEVELOPMENT 
 

Through this commission the Educational Psychology Service has used the Emotionally Friendly 
Schools initiative to develop the target school's assessment and provision in relation to whole 
school approaches to wellbeing. The team has adapted whole school training to be delivered 
virtually over the Covid pandemic and developed web-based materials and videos to promote 
longevity of investment.  
 
The team has supported the development of the workforce through joint delivery of training, 
sharing good practice and identification of themes that have informed strategic work across the 
local area. For example, through the accreditation process the need for some work around 
inclusive behaviour policies has been identified. This work is being taken forward with one of the 
target schools and in collaboration with the Virtual School for Looked After Children. The work will 
sit within the inclusion strategy framework. The theme of anxiety has also been highlighted as a 
consistent theme which has led to anxiety workshops and the Emotionally Based School 
Avoidance Pathway. The following activity has occurred, some of which are outside the scope of 
this commission but have been included to demonstrate the impact of themes generated through 
the EP input to the MHST; 

• 24 schools have accessed the centralised training (further dates in March, April and May 
planned) 

• 4 high schools have had individual school training with their link EP  

• 10 professional teams have accessed training 

• 1 planned session for parents (24/02) and parent support summary 

• 1 recorded online seminar 
 

Evaluation data for the anxiety/ school avoidance work has been consistently high.  
 

Challenges Some of the identified schools have been overwhelmed 
with the Covid pandemic and been unable to participate in 
the EFS offer at this time. 

Training The service would like to look at training for all those 
inputting into the MHST commission to develop a shared 
vision/ understanding and a set of core competencies. We 
initially wanted to run some supervision groups for 
practitioners supporting the whole school approach. 
However, we need some development days to consider 
this as an option.  

Learning Learning that schools struggle to keep whole school 
approaches on the agenda when services are not 
proactively supporting them to do this. We are exploring 
how we can maintain the activity over longer periods of 
time and maintain motivation.  

Key achievements 31 of the target schools are engaged in the Emotionally 
Friendly Schools initiative. 

Recommendations for continuous 
improvement 

Streamlining of accreditation process 
Continued work to establish some school-to-school 
support to maximise engagement and embed the process 
across the network 
Development sessions for practitioners working on the 
commission 
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Further development of links between mental and physical 
health/ social subscribing agenda 
Further development of parent voice in the process/ links 
to SEND 

Consider evidence of work with 
schools towards GM MHiE 
standards and/or other locality 
frameworks (such as EFS in 
Salford) used to support schools 
with self-evaluation, action 
planning and development. 

The EFS model looks at hard exclusions, attendance, and 
staff attendance data at Gold level.  
We will be exploring this data after a year or more of 
running. 

 
 

 

CHILDREN AND YOUNG PEOPLE’S VOICE, PARENT AND SCHOOL FEEDBACK 
 
The EFS audits have been used to obtain pupil voice and the views of school staff. Each audit 
covers the four elements of the EFS process:  
 

• Staff Wellbeing and School Ethos 

• Whole School and Classroom Practice 

• Assessing Children/Young People's Needs 

• Supporting Individual Children/Young People 

 
The audits require school staff to rate on a scale of 1 to 6 (don’t agree to definitely agree) on a 
range of questions focused on their understanding, confidence and the provision within school.  
 
Pupils are asked to provide their views on a range of statements related to their feelings and 
emotions in school as well as the provision that it made available to them.  
 
Data from these audits has been collected and presented to schools in the form of graphs that 
indicate areas of strength and areas that may benefit from further focus. These graphs then 
inform the school action planning meeting.  
 
The EFS team are working to create an audit to collect parent views and feedback regarding 
emotional wellbeing in their child’s school. 
 
Evaluation data is gathered from staff who access the whole school training. This data captures 
views on the delivery of the session and their key learning from the session.  

 

CASE STUDY – School ‘B’ 
 
School B is a smaller than average primary school in Salford. The number of pupils on roll with 
special educational needs and disabilities recognised as needing a high level of support (e.g. EHCP) 
is broadly average, with a higher than average proportion of pupils with additional needs 
managed at SEN Support level. A large proportion of pupils at school B are from minority ethnic 
backgrounds and speak English as an additional language. 
 
School B initiated their engagement with EFS in 2015; completing whole school training and action 
planning around the four staff audits. As part of their Thrive in Education offer, school B had their 
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initial meeting with key professionals around the school (EP, Place2Be and CAMHS iReach worker) 
in November 2020. One of the actions following this meeting was to complete refresher EFS 
whole school training and gather updated audit information to inform subsequent planning. 
Outcomes identified as part of the EFS action planning meeting, facilitated by 2 EPs, included the 
development of a staff supervision model. This was identified following audit information and 
feedback from staff, outlining the need for further opportunities for staff to debrief, access peer 
support and manage wellbeing. This work is being planned and developed in collaboration with 
the school's link EP who will support staff to develop understanding around the benefits, 
expectations and boundaries of peer-peer supervision; explore models of supervision; identify and 
develop key skills for supervision and provide ongoing problem-solving support. School B will set 
up a supervision model for all school staff and pilot the model in the summer term 2021. The link 
EP will support in evaluating the pilot and identifying next steps with the school. The link EP has 
also contacted another Thrive in Education school within Salford which currently offers peer-peer 
supervision, to facilitate learning and planning for school B.  

 
Claire Jackson, Executive Principal Educational Psychologist 
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Appendices – Additional Information  
 

Appendix A 

 

Service Background 

 

Salford Educational Psychology Service is a partially traded service. The service is employed by the LA 

to undertake. 

Statutory assessments as part of the EHCP process 

• 10 hours per school for planning and SEN support case work (usually equates to one case)  
• Provide critical incident support following a tragedy in school  
 

The rest of the service is funded through traded contracts with schools, project funding 

and internal commissions from other services for specific purposes. 

The Emotionally Friendly Schools initiative was developed through historic grant funding. The team 

have not had access to funding to roll out the programme and have relied on schools to fund it; 

because of this roll out has been slow. The MHST funding allows us to accelerate the take up of the 

programme and support schools to embed the principles of whole school approaches. Schools 

engaged with the EFS programme provide a safer and facilitative environment for MHST to operate. 

 

The Context of Organisational and Systemic Change 

 

The focus of the Educational Psychology role within the Mental Health Support Teams has been to 

support the whole school / college approach to mental health and emotional wellbeing through 

Emotionally Friendly Settings. The focus of Emotionally Friendly Settings is that of organisational 

/systemic change.  Weare (2015) recommends that schools should explore effective approaches 

aimed at improving whole school thinking about well-being. Such processes should begin with a 

positive and universal focus; develop a supportive culture and ethos; adopt a long-term approach; 

focus on staff stress and well-being and engage the whole learning community. 

It is possible to view the process of change and evaluation of training programmes through models 

such as the Kirkpatrick four level evaluation model (1959). The four levels of the Kirkpatrick model 

measure:  

- Reaction  

- Learning 

- Behaviour 

- Results  



                APPENDIX FOUR A – Salford TIE EPS 6 month Report March 2021 
 

11 
 

Within the model, all four levels are recommended for full and meaningful evaluation of learning and 

change within an organisation. When considering Emotionally Friendly Settings, it is possible to map 

each of the four levels onto activity within the Emotionally Friendly Settings process (see table below).  

Evaluation level 

and type 
Description Activity within the 

Emotionally Friendly 

Settings Process (including 

tools and methods)  
1. Reaction This refers to how staff felt and their 

personal reflections and reactions to 

the training or learning experience.  
 

This captures information on what was 

thought and felt about the training. Did 

school staff enjoy the training? Did they 

feel it was relevant to their role? Do they 

perceive the potential for applying the 

learning?  

Emotionally Friendly 

Schools training evaluation 

sheets / Feedback forms  
 

Verbal reactions which can 

be noted within training 

sessions 

 

Post-training surveys or 

questionnaires 
 

Activities and engagement 

within activities within the 

training session 
 

2. Learning Learning evaluation refers to the 

increase in knowledge or understanding 

from before to after the learning 

experience.  

EFS audits that are used 

pre training and can be 

used to measure impact 

following actions at the 

action planning meeting  

 

Action planning meeting 

feedback  
 

3. Behaviour This refers to the extent to which 

school staff have applied the learning 

and changed their approach or 

‘behaviour’.  

 

This may be immediately or several 

months after the initial training. It also 

refers to how the change has been 

sustained over time.  
 

 

Implementation of actions 

from Action Planning 

Meeting.  
 

Review of Action Planning 

Meetings.  
 

Repeated EFS audit data. 
  

Applications for EFS 

Accreditation.  
 

School visits within EFS 

Accreditation process 
 

Focus groups within EFS 

Accreditation process 
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4. Results  This refers to the effect on the 

organisation or the school 

environment. This may include 

performance indicators, for example, 

referrals to external agencies, 

school/college exclusions, staff 

turnover, wellbeing measures, 

achievement of accreditations or 

standards.  

Applications for EFS 

accreditation.  
 

Local Authority wide data 
 

School specific data 

 

When implementing systemic change, schools face the challenge of operating as ‘business as usual’ 

whilst at the same time, implementing transformative action. The timing and pace of actions related 

to the four areas of EFS is also specific to each individual school and what is feasible and realistic for 

them; this therefore has an impact on the timeline for each school’s EFS journey. Studies have shown 

that tight timescales that are imposed on school staff can threaten the effective implementation of 

policy and programmes (Cheung and Man Wong, 2012; Burns and Koster, 2016).  Consideration should 

also be given to the differing levels of commitment within the organisation and the tasks that they are 

involved in. The ChangeFirst’s Change Legacy Assessment Database (2013) considered individuals’ 

behaviour 9 months after the implementation of a specific change. This data suggests that at this 

point, 22% of people continue to resist the change, 43% are accepting of the change but not engaged 

and 35% are committed to the new way of working. As such, meaningful and sustained organisational 

and systemic change will take time.  

The Educational Psychology Service has endeavoured to support 39 schools with Thrive in Education 

offers to embed organisational change bespoke to each individual setting in the academic year 2020-

2021. This remains an ongoing process for which it is necessary to allow sufficient time to evidence 

sustained and meaningful change. It is also important to consider the wider contextual factors of the 

academic year 2020-2021 where the appetite and capacity for systemic/organisational change within 

schools has been understandably extremely limited within the context of an ongoing global pandemic.  
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Appendix B 

Thrive in Education: Evaluating the input of the Educational Psychology Service (EPS) to 

the Salford Mental Health Support Team (MHST) model 

 

In order to explore the role and added value of EP input to the Salford MHST (referred to as Thrive in 

Education team), members of the operational management group shared feedback via an online 

evaluation form between April and June 2021. In order to further explore perspectives of key 

stakeholders, a SWOT analysis was completed in May 2021. SWOT analysis is a strategic planning tool 

which explores the strengths, weaknesses, opportunities and threats associated with a project or 

piece of work. In this case, the SWOT framework was used to explore and evaluate EP involvement as 

part of the Thrive in Education (TiE) offer – the strengths or advantages, weaknesses or difficulties, 

opportunities and threats to EP involvement. 

Evaluations were completed by a 42nd Street Service Manager for Education; Mental Health 

Nurse/CAMHS school link; Senior Commissioning Manager; and Early Help School Coordinator. 

Types of EP work observed as part of the Thrive in Education offer 

Respondents shared the following observations of EP work as part of the TiE offer: 

• Consultation, joint planning and reviews of progress with schools (e.g. through preparatory 

work [team around school approach] with schools, TiE meetings). 

• Professional guidance and advice to schools. 

• Training for schools co-delivered with key multiagency partners (e.g. CAMHS/anxiety session). 

• Joint work around wider initiatives (e.g. EBSA pathway and EP-led EBSA training with schools 

and professionals). 

• Input to the operational management group to support joint planning and review. 

• Links to wider TiE work streams – e.g. Physical Activity on Prescription group, incorporating 

physical activity standards into EFS accreditation standards, coordinating involvement of 

Salford Schools Sports Partnership in EFS conference to promote the links to wellbeing. 

• Planning and discussion with schools around EFS and whole school provision. 

 

Added value of EP input to Thrive in Education 
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Respondents shared that EP input is valued in relation to supporting school staff and other 

professionals' understanding of a whole system approach to mental health and emotional wellbeing 

(EFS). The EFS programme is valued and was described as a comprehensive framework of support 

for schools. EP involvement was also highlighted as supporting confident conversations with school 

mental health leads. 

Respondents also valued the knowledge and expertise offered by the EP team in planning and 

supporting schools. One respondent shared, 'I always felt a lot more comfortable when an EP was at 

the Thrive in Education meeting'.  

EPs' relationships with schools and willingness and enthusiasm to work collaboratively with other 

agencies is valued and is effective. This adds value as it means EPs are in line with TiE partners and 

professionals are able to support each other. This also promotes good practice in relation to 

integrated working, rather than working in silos leading to potential duplication of work.  

Consequences of not having EP input as part of the Thrive in Education offer 

Respondents shared that not having EP input to the TiE offer would be a risk to embedding the 

intervention workers' role in a supportive, whole school context. The focus, ethos and values of EFS 

were identified as being at the core of TiE work in schools.  As one respondent highlighted, "EFS 

forms the very foundations… the glue… that holds the project together. Quite simply there is no MHST 

without the EP service!" Another respondent shared that, without the knowledge and support 

around EFS, it would be more difficult to ensure staff and settings are working holistically to meet 

the needs of children and young people. As another respondent describes, "Thrive in Education is 

not a whole school approach and inclusion of the EPS and EFS is critical". 

Respondents expressed that they value the relationships and links to the wider EP team; 'expertise' 

around key topics and themes are appreciated and would be a loss to the TiE offer if this were to 

cease. As one respondent highlighted, "…it would be a huge loss to the MHST offer. The constant 

valued input and support to all professionals involved…" 

Hopes for further work with the EP Service in relation to Salford's TiE offer 

Respondents shared hopes to continue to build and strengthen relationships between the EPS and 

wider partners working in schools, with young people and families as part of the TiE offer. One 

respondent shared that they would like to maintain the "…close, cohesive and collaborative working 

partnership with the EP service with increased funding that reflects how much we value their 

important contribution". Another respondent shared hopes to continue joint working, as this has 

been "invaluable" in supporting them in their role. 

One respondent identified that, as a minimum, it would be good to continue with the current level 

of involvement and improvement in integrated working. Ideally, joint work would increase over time 

making the case to commissioners (GM/NHSE) for further funding to support increased involvement. 

Hopes were shared in relation to developing a 'community of practice' or TiE network, with 

opportunities for the EPS to co-lead (alongside 42nd Street) as a provider of training to designated 

mental health leads in schools from September 2021. Further hopes identified included a potential 

role for the EPS in developing supervision support groups for school leaders. 
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Summary of SWOT analysis 

Strengths 

EPs' experience and relationships with schools were identified as a significant strength and advantage 

to their involvement as part of the TiE offer – one respondent identified that, in many cases, these 

relationships are longstanding and pre-exist newer relationships established through TiE offers to 

schools. 

EP involvement in joint planning was identified as supporting other professionals in their role ("I feel 

more confident with the EP there…") and adding value to TiE meetings. Relationships with other 

professionals (e.g. mental health practitioners and TiE operational leads) was identified as a positive 

outcome of EP involvement as part of this initiative whereby, "the network around schools become 

stronger".  

Having a number of perspectives as part of the TiE operational group was identified as a strength; EP 

input was identified as helpful in discussions around planning and balancing ideas for future projects 

against the needs and capacity of schools (particularly during the academic year 2020-2021). Having 

a link to EFS and whole school approaches was also identified as a strength of EP input to the 

operational management group. 

Weaknesses / Areas to improve 

One respondent noted that there can be challenges in relation to the speed of response from the EPS 

in terms of identifying and refining additional commissions. There are some concerns that this could 

lead to missed opportunities. One respondent identified that messaging around key projects (with 

designated funding) can become confused as ideas develop and there is a risk that projects/work may 

be different to the initial brief/commission. 

Two respondents identified that for TiE schools with link EPs who do not work for the local authority, 

this can pose challenges in ensuring that communication back into the local authority (and EFS) is 

timely and effective. Questions were posed in relation to how this could be supported so that all 

schools with TiE offers have the same degree of support and input around EFS and with the local 

authority EP team.  

One respondent identified the need to refine the focus and scope of TiE meetings; as schools should 

take ownership of their involvement with EFS (plans and reviews) there was a query about how to 

define the role of the EP in TiE meetings. There is a plan for the EH Schools Coordinator and link EP to 

review and refine this over the summer (e.g. to develop a proforma to help shape TiE meetings from 

September 2021). 

Opportunities 

One respondent shared that, by evaluating the added value of EP input to the TiE team, there is an 

opportunity at a Greater Manchester and national level to show the benefits of a blended model of 

service delivery. This respondent also described wider opportunities to extend the role and 

contribution of the EPS in supporting the TiE team, "what else is in the EP remit that we have not yet 

touched upon… peer leadership work and trauma informed work… there are opportunities to bolster 
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these things further". Training and support for designated mental health leads (a possible joint 

commission with 42nd Street) was a further opportunity identified for the EP service. 

A potential role for the EP service in supporting peer supervision was raised; one respondent identified 

a lack of current capacity at MFT to meet this need. A desire to create a 'community of practice' was 

reiterated, with possibilities for creating a model of peer support (e.g. group supervision/problem-

solving). 

Two respondents shared that they are keen to explore ongoing opportunities to build relationships 

and links with the EPS. Further opportunities to build understanding around professionals' roles and 

remits would facilitate this (e.g. joint events/drop ins). 

One respondent shared that a further opportunity would be for EPs to chair/co-facilitate TiE meetings 

with schools; the focus and scope of these meetings will be reviewed in the summer.  

A need, and therefore opportunity, was also highlighted in relation to supporting schools to take 

ownership of and better embed EFS in their settings. An enhanced offer from the EP service whereby 

schools are supported to achieve this would be a valuable opportunity. 

Working with the Orthodox Jewish Community (OJC) was identified as a future opportunity for the EP 

service as part of the TiE offer to the community. There is a meeting in July 2021 to discuss and plan 

around this further. 

One respondent queried whether there may be possibilities to use some of schools' core allocation of 

EP time to support TiE practitioners in schools (e.g. building understanding of SEND and the graduated 

response). 

Threats (to progress/future opportunities) 

EP time and capacity was identified as a threat to future opportunities with the TiE initiative; one 

respondent shared that EP attendance at TiE meetings has been lower later on in the academic year. 

Respondents reflected on whether it is realistic to attend all TiE meetings in schools (particularly with 

50+ schools from September 2021) and whether this is something to consider for next year. One 

respondent reflected on ways in which the allocation of EP time to the TiE team ('two days' worth of 

additionality') could be re-conceptualised, "what could perhaps be part of the core EP/EFS work?" This 

respondent also reflected on whether EFS work with schools could be delivered in partnership with 

other professionals within the TiE team, rather than solely by EPs. 

Although not specific to the EP role, another respondent highlighted the possible threat of duplicating 

work and the need to ensure there is a clear purpose, remit and understanding around different local 

authority initiatives (e.g.  TiE meetings, super planning meetings, team around the school meetings) 

to ensure that time and capacity are used most effectively. 

As identified in the weaknesses/areas for development section, one respondent identified a possible 

'threat' in relation to schools that buy in a private/associate EP, "how do they fit in? How do we ensure 

that they are on the same page… and provide a loop back to the local authority and EFS?" 

"National dynamics" were identified as a possible threat, with the need to persuade and demonstrate 

to GM and nationally that EP services are, and have been in Salford, a valued part of the MHST model. 
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Endorsements from Senior Leaders 

 

“The Educational Psychology service in Salford are a fundamental partner in the delivery of mental 

health support to schools. Schools and partners already have a strong relationship with the service 

who have provided Emotionally Friendly settings provision for a number of years. The service has 

provided the essential link with the prevention and early identification of need in the City and have 

clear links with the SEND agenda and a whole system approach to supporting emotional health and 

wellbeing. The strength of collaboration and partnership is helping us to achieve positive outcomes 

despite the pandemic and the partnerships will be long lasting to support children and young 

people.“ 

Deborah Blackburn, Assistant Director Public Health Nursing and Wellbeing 

 
“Educational Psychologists are the professionals that have the perfect combination of skills and 

expertise in both education and wellbeing to make this initiative a success. They understand schools 

and wider processes. Schools report feeling overwhelmed and confused by multiple initiatives and 

providers. Educational Psychologists support them to understand how MHST compliment the wider 

agenda as well as providing that ‘critical friend’ challenge that is needed when this work is not felt to 

be a priority. It is paramount that they are central to this work” 

Cathy Starbuck, Assistant Director Education, Skills and Work 
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Appendix C: Emotionally Friendly Settings Training: Feedback from TiE Schools 

 

Please see below a selection of evaluation and feedback data for Emotionally Friendly Settings 

training taken from Thrive in Education Schools.    

1. Following the training, how well did the session meet expectations: 

 

  

    

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

2. What did you find helpful from the session? 

 

- Time to reflect 

- Mindfulness awareness raising  
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- EFS manuals 

- Ideas on how to look after myself in some stressful situations  

- All of it / everything  

- Giving staff the opportunity to think about protective and risk factors (resilience)  

- More insight into emotional well being  

- Using the case study  

- Mindfulness 

- Discussion with peers 

- Staff wellbeing is vital in order to help the children  

- Refreshing my mind back to what we do and need to do  

- Confirmation that we are doing the right things 

- Reflecting on good practice and highlighting any need for improvements  

- The focus on my own and colleague wellbeing as a means to support that of children 

- Time to reflect and re-focus  

- Information about Emotional Labour. It validated my own experience so was a positive 

moment  

- The different strategies, it reassures you that you’re doing the right thing 

- The manual of suggestions and ideas to support own mental wellbeing 

- Celebrating the things we are already doing and making us aware of what more we can learn 

and offer our pupils and each other 

- Knowing that we are doing a lot already and that there are lots of others way we can 

improve  

- Sharing ideas of good practice  

- Training reassurance about how much school already has in place. I particularly liked the 

content, delivery and the manual  

- Time for discussion and reflection, very informative and friendly delivery  

- Reminders of some of the things we do already and the improvement of wellbeing and 

trying new ways to support this  

- All the information was relevant, and I learned facts I never knew about  

- Ideas of promoting emotionally wellbeing among both students and staff, the importance of 

knowing how small actions/changes can have a hugely positive impact  

- Being more aware of the help that is out there and resources availably  

- An opportunity to bring together and celebrate all the positive things we do for our children 

and for each other  

 

3. What are you going to do differently after the training? 

 

- Make more time for mindfulness 

- Incorporate STAR approach into my lessons  

- Give myself time before responding  

- Keep myself active 

- Be more aware of the range of ACEs 

- Consider staff wellbeing at the same time as pupil wellbeing 

- Share good practice  

- Make an effort to think more about staff wellbeing  

- Talk to staff more about children’s well being  

- Become more proactive in regards to my own and student well being  

- Using the strategies that we discussed in the main group and group meetings  
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- Consider my own wellbeing in difficult school situations and help to regulate my own 

feelings and emotions  

- Look at staff wellbeing  

- Techniques 

- Offer different strategies 

- Be more aware 

- Be present and help the children to do this too 

- Share ideas 

- Read the manual  

- Connect more with colleagues 

- Think more about staff wellbeing  

- Gather staff thoughts on what would help…EFS champions will be a good way to address this 

- Check in on my colleagues more, join in with staff social meetings online and when we are 

able to meet up outside  

- Think more about my wellbeing  

- Implement some of the strategies discussed  

- Make time for wellbeing each day  

- Take some time for myself because I do not 

- Take a breather instead of ploughing through the day  

- Not to bottle up my own emotions 

- Spend time reflecting on and celebrating what we do well, rather than always thinking about 

what we haven’t done! 

- The mindfulness activities  

 

“I usually work late into the evening but tonight, reflecting on this 

evening's session, I am taking some time to relax and reflect - there 

was a clear message about the value of our own mental health and I 

am confident this has been incredibly well received by our staff and 

will positively impact on our support for our children and our families. 

This training couldn't have come at a better time for our staff and our 

school - thank you for making the session both interactive and 

reflective” 
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Appendix D: Evaluation from an additional session focused on anxiety for staff 

(delivered by the Educational Psychology Service and CAMHS) following a school’s EFS 

Action Planning Meeting 

 

1. Following the session today, how well did the session meet your expectations? Please 

indicate on the scale. 

 

 

 

 

 

 

 

 

 

What did you find helpful? 

I thought it was brilliant explaining what the bodily changes are when within an anxious state. 

A clear direction where to go with concerns and for support 

The techniques to calm my son when he is feeling anxious 

What do you think could have been better? 

Nothing 

I think make it clear beforehand if you want people to interact, especially if you’ll be recording. 

I didn’t feel comfortable answering questions while it was recording as I didn’t want to draw 

attention to why I might be there 

Nothing 

Is there anything you're going to do differently after this session? 

I took part in the session to help with research for my university dissertation and thought it 

was very helpful. Thank you for sharing websites for me to visit. 

I’ve already started contacting people for support which is great, and I’ll spend more time 

making sure my son has the support he needs 

Try and work with the school to help my child more it has been 5 years he has been like this. 
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How effective did you find the virtual delivery of the session? 

Very good, I felt there was a lot of opportunities for interaction which sometimes you do not 

get within a virtual discussion. 

Very effective 

Good 

Any additional comments? 

No just thank you for your time and a really helpful session 
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Emotionally Friendly Schools 

How can we become an Emotionally Friendly School? 

Action Planning  
Meeting Date: 11.02.21  School: * Primary School 

Plan compiled by:  (Educational Psychology Service); 8 x staff including SENCo and Head Teacher (EFS champions). 

 
 

 What are the 

priority needs in 

your school? 

What do you 

already have in 

place to meet 

these? 

What would you like your 

school to be like? 

What needs to be done to get 

there? 

What might 

prevent us from 

getting there? 

How are you 

going to measure 

the impact? 

(inc. timescales) 

Staff 

Wellbeing 

and School 

Ethos 

Supervision 
support for staff 
outside line 
management 
 

Providing relaxing 

spaces within 

school (in addition 

to staff room). 

Informal check 
ins 
 
Time prioritised 
for this 
 

Access to staff 

room/kitchen 

More opportunities for 
debriefing with staff. 
 
Establish a supervision 
model for all staff & 
frameworks to support 
supervision. 
e.g. standing agenda 
items and group models 
such as Solution Circles. 
 

• Dedicated spaces within 
school for 
quiet/relaxation, with 
access to resources (e.g. 

• Developing a supervision 
model across the school. 
 

• Would be helpful to gain a 
better sense of what 
supervision could look 
like/feel like. 
 

• Time to be built in to 
protect this – ensuring it is 
prioritised.  
 

• Establishing/tightening up 
processes around what to 
do with things that are 

Time and 
competing 
demands/ 
priorities  
 

- Covid-19 
 

- Keeping it a 
priority 
 

- People not 
wanting to 
engage with it 
 

- Gather staff 
feedback on 
supervision via 
google forms/ 
survey monkey 
after had the 
experience of 
supervision for a 
trial period.  
 

- Pilot in summer 
term – get 
pairings 
identified, have 
a go, seek 
feedback 
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games/distractions/colou
ring etc.). 
 

Encouraging staff to 

move away from 

classrooms at key times 

(break/lunch times). 

raised (e.g. if specific follow 
ups required). 
 

• EP support to develop this 
offer & model (e.g. solution 
circle) & share example 
frameworks. 
 

• Look at activities/things to 
support greater sense of 
relaxation in staff 
room/spaces staff can 
access. 
 

• Getting wider staff input 
around creating quiet 
spaces/relaxation time. 

•  

Opportunities for a 

dedicated inset for staff 

wellbeing/ connection/ 

relaxation (e.g. creating 

break out spaces for 

staff/decorating etc.). 

Difficulties within 

pairings (e.g. 

poor match). 

(interim review 
July/ September 
2021). 
 

Review progress 

Spring 2022. 

 What are the 

priority needs in 

your school? 

What do you 

already have in 

What would you like your 

school to be like? 

What needs to be done to get 

there? 

What might 

prevent us from 

getting there? 

How are you going 

to measure the 
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place to meet 

these? 

impact? 

(inc. timescales) 

Classroom 

Practice 

Embedding 
opportunities for 
relaxation in the 
class/ daily 
routine. 
 
Emotion Coaching 
(is this used but 
staff unaware of 
it?) 
 
Impact of 
interventions – 
how do we 
measure? 
 
 
 
 
 
 
 
 
 
 
 
 
 

- Relaxing music to 
support morning 
arrival. 
 
Guided 
meditations on 
YouTube 
accessed by 
some. 
 
 

- Observations 
most commonly 
used to assess 
impact. 
 

-  

Develop practice around 
mindfulness – look at a 
more structured way of 
delivering this as part of 
classroom routines. 
 
Develop a greater 
awareness of resources 
to support Mindfulness 
practices within school 
(e.g. looking at EFS 
Manual). 
 
A greater awareness of 
key strategies used within 
school (e.g. emotion 
coaching). 

 
 

Access to programmes that 
work/have an impact (staff 
to look at EFS manual for 
ideas– contact EPS for 
further support if needed). 
 
Staff familiarising 
themselves with 
appropriate resources/ 
materials/ activities to 
support them to use 
Mindfulness as part of 
classroom routines. 
 
Looking at how to roll out 
across the whole school (is 
any additional 
training/introduction 
needed about 
mindfulness?) 
 
Mindfulness in the EYs 
(training available). 
 
Training for staff on 
emotion coaching (EPs can 
support this). 
 

- Competing 
priorities/pressur
es 
  

- Staff struggling to 
see equal value 
to other 
curricular 
activities. 
 

- Need access to 
easy-to-use 
resources. 

- Observational 
information (are 
the children 
engaged?) 
 

- Seeking views/ 
feedback 
directly from 
children. 
 

- Spring term (2) 
2021 to look at 
resources/ideas. 
 
Review Spring 
2022 
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 What are the 

priority needs in 

your school? 

What do you 

already have in 

place to meet 

these? 

What would you like your 

school to be like? 

What needs to be done to get 

there? 

What might 

prevent us from 

getting there? 

How are you 

going to measure 

the impact? 

(inc. timescales) 

Assessing 

Children’s 

Needs 

Gaining children's 
views using a 
range of creative 
approaches. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

TA activities 
gather pupil 
voice and share 
within school 
(e.g. on displays). 
 
School council 
 
Pupil views are 
gathered 
informally all the 
time – this is not 
necessarily 
captured. 
 
 

 
 

Having ways to capture 
pupil voice and feedback. 
 
Tools to support 
gathering pupil views on 
their wellbeing/ school 
(look at EFS manual for 
ideas & suggestions). 
 
School council – giving 
them a focus on 
wellbeing for the next 
year. 
 
Developing a pupil team 
of 'mini EFS champions'. 

- Explore a range of 
tools/resources that could 
be used to gather pupil's 
views around their 
wellbeing/school 
experience (supported by 
EFS Manual). 

-  
- Develop a drop box/post 

box/ shout out board/ pupil 
views board. 
 

- Create a mini EFS 
Champions team and 
explore the possibility of 
creating a 'you said, we did' 
model of 
feedback/continuous 
planning. 

- Covid-19 
 

- Timescales to 
implement. 

- Summer 
term/September 
2021 to 
establish. 

-  
- Review next 

academic year 
2021-2022. 
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- Thinking about promoting 

across the whole school. 
-  

 What are the 

priority needs in 

your school? 

What do you 

already have in 

place to meet 

these? 

What would you like your 

school to be like? 

What needs to be done to get 

there? 

What might 

prevent us from 

getting there? 

How are you 

going to measure 

the impact? 

(inc. timescales) 

Supporting 

Individual 

Children 

Attachment and 
Trauma (this was 
recognised as an 
area that is a 
primary need at 
school). 
 
A number of other 
areas could be 
targeted for 
additional 

Access to key 
adults.  
 
Previous training 
in this area 
(attachment/ 
trauma)  
 
Place2be training 
on attachment – 
some staff are 

To know that every child 
is understood and 
supported 
 
A wider awareness of 
different things that 
children can experience. 
 
Children with adverse 
experiences are happy, 

Developing confidence 
amongst staff around this 
area. 
 
Wider roll out of existing 
training – e.g. Place2Be 
training 
 
Staff meetings – could these 
be used as an opportunity 
for staff CPD (e.g. staff 

Staffing 
 
Capacity and 
time for staff CPD 

Staff sharing 
good practice 
(peer-peer 
support in this 
area) 
 
Summer term 
2021 to explore 
practice/training 
needs re: 
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training/ 
signposting (e.g. 
self-harm, gender 
identity, 
depression). 
 
Introducing the 
manual / looking 
at developing a 
rolling training 
offer based on 
need. 
 
Solution circles 
(identified in 
previous section). 
 

currently 
accessing this. 

understood and well 
supported within school.  
 
 

internally feeding back to 
wider team on training 
attended, and/or slots for 
external training/speakers). 
 
Staff accessing additional 
training where needed 
around attachment and 
trauma informed 
approaches. 
 

attachment & 
trauma 
 
Review 
spring/summer 
2022 

Any Other Comments: 

______________________________________________________________________________________________________________________________________________________ 

This document will be shared with your link Educational Psychologist(s), Rachel Morris/Anna Serjeant & Emily Hart, for their reference. 

Review Date: Spring 2022  

Whole School Awareness Training Date: Refresher training completed 27.01.21 (Rachel Morris and Carla Tomlinson).  
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Emotionally Friendly Schools 

How can we become an Emotionally Friendly School? 
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 What are the 

priority needs in 

your school? 

What do you 

already have in 

place to meet 

these? 

What would you like 

your school to be 

like? 

What needs to be done 

to get there? 

What might prevent 

us from getting 

there? 

How are you going 

to measure the 

impact? 

(inc. timescales) 

Staff Wellbeing and 

School Ethos 

To have a 
wellbeing work 
charter in place 
that communicates 
and addresses 
needs such as 
mental health 
policy for staff  
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Adapt staffroom to 

make it more 

Good 
example from 
the Trust 
regarding 
mental health 
policy 
 
Plans in place 
prior to 
lockdown for 
the start of 
the wellbeing 
work charter 
 

Staff wellbeing 

committee  

- Harmonious 
working 
environment 
  

All staff feel able to 

share issues that 

are happening in 

their life and know 

school to support 

them  

- Staff survey for 
what they feel is 
needed in a 
mental health 
policy 
 

- Meet with 
stakeholders to 
create policy  

 
- Staff champions- 

staff trained up/ 
advocate- key 
members of 
school 
community  

 

Share policy with 

staff and consult 

before implemented   

- Covid 19- crisis 
management 
currently 
 

Staff time 

commitments  

- Staff surveys, 
(qualitative- 
open ended 
questions) 
 

- Quantitative 
data- staff 
absence levels  

 
- Happiness of 

staff, 
feel/culture of 
the school 

 
- Training/ 

people in place 
 
- Staff have 

completed a 
self-reflection 
tool 

 

Timescales 

challenging due to 
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relaxed/accessible 

(in line with the 

hub area) 

Covid-19 

restrictions  

 What are the 

priority needs in 

your school? 

What do you 

already have in 

place to meet 

these? 

What would you like 

your school to be 

like? 

What needs to be done 

to get there? 

What might prevent 

us from getting 

there? 

How are you going 

to measure the 

impact? 

(inc. timescales) 

Classroom Practice 
To have a trauma-
informed approach 
across the school 
at all times of the 
day  
 
To have an 
inclusive school 
 
 
 
 
 
 
 

Started a trauma-
informed 
approach to 
address 
behavioural 
issues, whole 
school systems in 
place, ACEs 
training and 
mental health 
first aid for staff 
and students  

To have a fully 
inclusive school 
without the need 
to AP, reduction in 
the fixed and 
permanent 
exclusion, 
personalised 
pathways in place 
to meet the 
individual needs of 
each pupil to be 
able to go for their 
dream job and be a 
good person 

Identify what training 
school might benefit 
from e.g. emotion 
coaching  
 
Invest in a full 
personalised 
curriculum 
 
More mental health 
staff champions   

Covid-19 
restrictions  

 
Balancing the 
curriculum/ GCSE 
curriculum with the 
personalised plan  

 
Lack of consistency 
inconsistent 
practice  

Reduction in fixed 
and permanent 
exclusions 

 
Reduction in low 
level disruption  

 
Protocols 
consistent across 
the school, same 
scripts  

 
Three-year trends 
as an indicator 

 

 What are the 

priority needs in 

your school? 

What do you 

already have in 

place to meet 

these? 

What would you like 

your school to be 

like? 

What needs to be done 

to get there? 

What might prevent 

us from getting 

there? 

How are you going 

to measure the 

impact? 

(inc. timescales) 



                APPENDIX FOUR A – Salford TIE EPS 6 month Report March 2021 
 

32 
 

Supporting 

Individual Children 

Identifying the 
priorities needed 
linked to mental 
health and 
wellbeing in the 
school. 
 
Dedicated training 
time to respond to 
mental health and 
wellbeing needs 
for all staff across 
the school. 

Bespoke training 
has taken place 
for identified staff 
 
Some whole 
training from 
Proud Trust work 
e.g. gender 
identity 
 
Individual pupil 
drop ins- 
information share 

Staff to be 
confident and 
comfortable with 
concerns are raised 
and who to sign 
post to  
  
Clear 
communication 

Contributing to whole 
Trust CPD 
 
Whole school 
assessment tool (e.g. 
GL assessments) 

 
Identifying and 
sourcing what 
training required 

Cost/budget 
 
Covid-19 
restrictions 

Surveys (staff and 
pupil) 
 
Fewer incidences, 
such as detentions  
 
Timescales 
restricted due 
Covid-19 
restrictions 

Any Other Comments: N/A 

This document will be shared with your link Educational Psychologist for their reference. 
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Appendix G: Salford Wellbeing for Education Return – Reach and Impact Report for 

Webinars and Drop in Sessions (School age) 

 

Wellbeing for Education Return (WER) is a national training and resources package 

intended to support education staff (to promote children and young people’s, teachers’ and 

parents’/carers’ mental wellbeing and resilience and aid mental health recovery, in light of 

the impact of COVID-19 and lockdown.  Training developed by the e-learning platform 

MindEd, working closely with the Anna Freud Centre for Children and Families (AFC), was 

delivered to local specialists to disseminate to schools and colleges.  Salford LA asked the 

Educational Psychology Service to lead this programme locally, in consultation with other 

providers. 

Within Salford, WER was rolled out in two phases: 

 

Phase 1 – Webinars (Autumn 2020) 

The training was localised and delivered in two 90-minute webinars to nominated education 

setting staff during the Autumn Term 2020.  Schools/ colleges were requested to send two 

representatives, one with some leadership responsibility for wellbeing (Head/ Deputy/ Mental 

Health Lead/ Special Educational Needs Coordinator) and one with a more operational role 

supporting children and families.  Local services offering support to children and families 

were also invited (e.g. the Virtual School Team, 42nd Street, Place2Be, CAMHS).  The first 

webinar (Webinar One) covered a whole school or college approach to promoting wellbeing 

and resilience. The second webinar (Webinar Two) built on the first and focused on helping 

school and college staff to reflect on ways that they can continue to apply theory to real life 

practice. It covered specific concerns related to mental health and emotional wellbeing, such 

as bereavement and loss, anxiety, low mood, stress and trauma, warning signs and 

signposting.  Webinars were delivered virtually and each was delivered four times. 

 

Phase 2 – ‘Bitesize’ recordings & Drop in sessions (Spring 2021):  

Bitesize Psychology Webinars were recorded by Educational Psychologists to provide staff 

with short snippets of the key messages from Webinars One and Two. They were made 

available via Salford’s Emotionally Friendly Settings Website and covered the below topics in 

short, accessible videos (10-15 minutes): 

• Wellbeing frameworks  

• Resilience  

• Staff wellbeing  

• Bereavement and loss 

• Anxiety and low mood 

• Trauma and stress 

Five 1.5 hour drop in sessions were developed based on feedback regarding themes 

relevant to the local area.  Themes covered were Supporting Loss & Bereavement in 

Schools; Staff Wellbeing; Trauma-informed Approaches to Supporting Young People; 

Anxiety; and Exam Stress (see Appendix 1).  The drop-in sessions were delivered virtually 

and facilitated by the Educational Psychology Service and other guest experts from local 

organisations.  Attendance at the drop in sessions was capped at 12, with the intention of 

https://www.emotionallyfriendly.co.uk/resources/
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these sessions being more interactive than the webinars.  With the exception of Supporting 

Loss & Bereavement in Schools, each drop in session was offered twice on a rolling 

programme throughout the Spring Term 2021. 

PHASE 1 – WEBINARS  

Reach  

• The four Webinar One sessions (2nd Nov, 5th Nov, 11th Nov & 17th Nov) had 75 

attendees in total 

• The four Webinar Two sessions (23rd Nov, 26th Nov, 2nd Dec & 8th Dec) had 79 

attendees in total 

• 24 primary schools participated in the webinars, sending at least one representative 

to at least one session; 18 primary schools had representatives at both sessions and 

6 had representatives at one session  

• 9 secondary schools participated in the webinars, sending at least one representative 

to at least one session; 7 secondary schools had representatives at both sessions 

and 2 had representatives at one session  

• 1 independent school participated in the webinars, sending one representative to one 

session   

• 2 colleges participated in the webinars, sending at least one representative to both 

sessions  

• 2 specialist settings participated in the webinars, sending at least one representative 

to at least one session; 1 had representatives at both sessions and 1 had 

representatives at one session 

• 3 PRU/ alternative provider settings participated in the webinars, sending at least one 

representative to at least one session; 2 had representatives at both sessions and 1 

had representatives at one session  

• 10 services participated in the webinars, sending at least one representative to at 

least one session; 7 services had representatives at both sessions and 3 had 

representatives at one session   

• In total, 41 settings and 10 supporting services participated in the webinars to some 

degree 

 

Impact  

• We had 70 responses to the pre-measure  

• We had 56 responses to the post-measure  

 

Quantitative data 

Respondents were asked to rate their knowledge and understanding around whole school or 

college approaches to wellbeing on a scale from one to five, where one represents no 

knowledge or understanding and five represents high knowledge and understanding.  

Results can be viewed below: 
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Prior to the webinars, 1 respondent (1.4%) rated their knowledge and understanding around 

whole school or college approaches to wellbeing as a 1, 8 respondents (11.4%) rated this as 

a 2, 37 respondents (52.9%) as a 3, 24 respondents (34.3%) as a 4, and 0 respondents 

rated their knowledge and understanding around whole school or college approaches to 

wellbeing as a 5.  Following delivery of the webinars, 0 respondents rated their knowledge 

and understanding around whole school or college approaches to wellbeing as either a 1 or 

a 2, 4 respondents (7.1%) rated this as a 3, 41 respondents (73.2%) as a 4, and 11 

respondents (19.6%) rated their knowledge and understanding around whole school or 

college approaches to wellbeing as a 5. 

Respondents were asked to rate their skills in supporting staff, children and young people 

with their emotional wellbeing and mental health on a scale from one to five, where one 

represents limited skills and five represents extremely skillful.  Results can be viewed below: 
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Prior to the webinars, 0 respondents rated their skills in supporting staff, children and young 

people with their emotional wellbeing and mental health as a 1, 6 respondents (8.6%) rated 

this as a 2, 38 respondents (54.3%) as a 3, 23 respondents (32.9%) as a 4, and 3 

respondents (4.3%) rated their skills in supporting staff, children and young people with their 

emotional wellbeing and mental health as a 5.  Following delivery of the webinars, 0 

respondents rated their skills in supporting staff, children and young people with their 

emotional wellbeing and mental health as either a 1 or a 2, 2 respondents (3.5%) rated this 

as a 3, 45 respondents (78.9%) as a 4, and 10 respondents (17.5%) rated their skills in 

supporting staff, children and young people with their emotional wellbeing and mental health 

as a 5. 

 

Qualitative data 

Below is a selection of comments in response to the question ‘What did you find useful about 

the Wellbeing for Education Return training?’  

• Different strategies to use 

• Very informative. Went into great detail 

• Sign posting 

• The overview of stress, anxiety, grief and how these can impact on children and 

staff and how to support this 

• The Thrive Model and the practical ways shown on supporting others 

• Affirmation that approaches used are in line with guidance 

• 5 key principles of Recovery 

• Hearing ideas from others and connecting with other partnerships 

• Staff well being 
 

Below is a selection of comments in response to the question ‘What will you do next with this 

information?’  

• Put strategies into practice with the young people I work with 

• Share with pastoral team and form tutors 

• Revisit the EFS audit and speak to SLT 

• Feedback to school and look collaboratively at implementing this on a whole 

school level 

• Share with colleagues / carers 

• Discuss the training with Senior Leaders; use the links to do further 

reading/research; plan training in school. 

• Will refer to this in my role to signpost families 

 

Further comments on impact: 

• It was useful to get practical advice and to hear of other's suggestions that work in 

the setting 

• Well-presented and informative 

• Very useful 

• Thanks for delivery and care taken 
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• The sessions were very good and informative and we can put into practice what 

we have learnt 

 
 
PHASE 2 – DROP IN SESSIONS 

Reach  

• The ‘Supporting Bereavement and Loss in Schools’ drop in session (26th Jan) had 14 

attendees  

• The two ‘Staff Wellbeing’ drop in sessions (2nd February and 2nd March) had 7 

attendees in total 

• The two ‘Trauma-informed Approaches to Supporting Young People’ drop in 

sessions (25th February and 23rd March) had 10 attendees in total 

• The two ‘Anxiety’ drop in sessions (9th February and 16th March) had 10 attendees in 

total 

• The two ‘Exam Stress’ drop in sessions (9th March and 30th March) did not have any 

attendees 

• In total, 41 attendees participated in the drop in sessions  

 

Impact  

• We had 21 responses to the evaluation forms  

 

Quantitative data 

Respondents were asked to indicate how well the session met their expectations on the 

following scale: 

- -2 much less than expected 

- -1 somewhat less than expected  

- 0 met expectations  

- +1 somewhat more than expected  

- +2 much more than expected 

Results can be viewed below: 
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In indicating how well the drop ins met expectations, 0 respondents rated the drop ins as a -

2 (much less than expected), 1 respondent rated the drop ins as a -1 (somewhat less than 

expected), 4 respondents rated the drop ins as a 0 (met expectations), 6 respondents rated 

the drop ins as a +1 (somewhat more than expected) and 10 respondents rated the drop ins 

as a +2 (much more than expected). 

 

Qualitative data 

Below is a selection of comments in response to the question ‘What did you find helpful from 

today’s session?’ 

• Discussions with other professionals  

• Listening to other people’s experiences of dealing with bereavement in school 

• How to address bereavement with families and young people 

• All of it - lots of good background to trauma and ideas to support the child 

• Lots of useful information 

• A lot of the situations and issues discussed resonated with me from my short time in 

school 

• Extra ways to support different types of trauma 

• Tips & advice of practical strategies to implement 

• Discussing anxieties in ourselves and children during the current climate and how 

we can help and support. It was nice to share with other members and hear other 

experiences 

• I enjoyed the case study of Paul as I could relate his situation to children I work with  

• It was really impressive how much you were able to fit into such a short session. So 

informative for me to be able to share with colleagues 

• Informative and interactive - Great to hear of others’ experiences, they become 

shared experiences and improve knowledge of what works well 
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• The information about how children who have experienced trauma deal with stress 

compared to children who have had good enough care, and how this manifests in 

their behaviour 

• The importance of building a relationship with a child prior trying to be successful 

with strategies   

• Lots of ideas to use 

• lots of ideas to use in school and some resources to share 

• Different ideas 
  

Below is a selection of comments in response to the question ‘What do you think could have 

been better?’  

• Nothing 

• More specific case studies to cover the breadth of the subject in terms of 

diversity/ethnicity etc. 

• Matched everyone's needs 

• I found it great as it was, maybe had more experiences shared from other 

colleagues 

• It did feel like it could have maybe been a little longer as it was so interesting, 

maybe another case study in there that was different to Paul ’s to give people more 

scope for discussion     

• N/A 

• I felt the session went well and was to the usual high standard 

• A longer session but in delivered in the same format 

• Top tips on how to deal with situations  

• More people attending 

 
Below is a selection of comments in response to the question ‘What one thing are you going 

to do differently after this training?’  

• More training 

• Recognise how attachment can impact on bereavement 

• Plan more time to speak to children who are struggling with terminally ill relatives 

• Offer signposting to where support can be gained and to the great resources shared  

• More support for bereaved children as gained confidence 

• Discussion with HT  

• Be even more aware of the reasons behind certain behaviours and how best to 

overcome them. To think about ‘gently challenging’ negative behaviours/internal 

model 

• Widen my outlook 

• Assess the situation in a different way.  

• Keep creating a culture of being open about feelings for children and staff  

• Be more mindful of the physical symptoms of anxiety 

• This will be built in to wider school CPD for all staff about how to effectively interact 

with children 
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• Speak to colleagues about trauma informed approaches - disseminate the 

knowledge appropriately. 

• Dig deeper, particularly if a child has attended multiple schools 

• To be mindful of the importance of a secure base within a child 

• Try and introduce bubble wellbeing activities 

• introduce staff to the 5 ways to wellbeing 

• Use the ideas for staff 
 

Below is a selection of comments in response to the question ‘How effective did you find the 

virtual delivery of the session?’  

• Brilliant 

• Very good 

• Excellent. Thank you 

• Fine - liked it 

• Great 

• Very effective 

• Very, I am glad I attended 

• it was effective; however I do find learning in a room together more effective! 

strange times for us all and I felt that [the EP] did really well with the delivery  

• Great: it worked really well! 

• I felt the session was organised and delivered professional ly and timely 

• I thought the informal nature of the online delivery worked really well. It was nice to 

have time to discuss and share in between slides 

• Very informative and allowed me to have further understanding of some of our 

children's needs and behaviours  

• Very 

• well planned and shared 

 
Below is a selection of comments in response to the question ‘Any additional comments?’  

• Really enjoyable session thanks everyone 

• Thoroughly enjoyed the session and really useful 

• Thank you  

• An enjoyable informational workshop  

• Lovely session, thank you 

• Thank you so much for the training 

• Thanks for a really good session! 

• Thank you, informative and knowledgeable session as we have come to 

expect from the team 

• It would be fantastic if these were a regular event throughout the year 

• I really enjoyed this training and it provided me with further insight to 

Trauma  

• Thank you! 
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Appendix G: Post-16 Wellbeing for Education Return - Reach & Impact Report:  Spring 

2021  

 

Phase 2 – Drop-in sessions (Spring 2021):  

Five hour and a half long drop-in sessions were delivered.  The themes covered were: 

• Staff Wellbeing 

• Supporting Loss and Bereavement in Colleges 

• Anxiety and Low Mood 

• Exam Anxiety 

• Trauma Informed Approaches 

The drop-in sessions were delivered virtually and facilitated by the Educational Psychology 

Service and other guest experts from local organizations (e.g. 42nd Street and Healthy 

Young Minds - Tameside). They included a mix of information delivery and group discussion.  

There was a cap of 12 people attending the session with discussions facilitated by the drop 

in presenters.  

10 post-16 settings across Salford, Tameside and Bury were invited to the drop-in sessions.  

Drop-in Session Reach 

• A total of 22 post-16 staff from a variety of roles (including HR staff, pastoral leads, 

safeguarding leads, and counsellors) attended the sessions. This was equally split 

across the three Local Authorities.  

Drop-in Session Impact 

• We had 9 responses to the drop-in session evaluation forms.  

Quantitative data 

Respondents were asked to indicate how well the session met their expectations on the 

following scale: 

- -2 much less than expected 

- -1 somewhat less than expected  

- 0 met expectations  

- +1 somewhat more than expected  

- +2 much more than expected 

Results can be viewed below: 

All respondents felt that the sessions more than met their expectations, with 28.2% reporting 

that the session met their expectations somewhat more than expected and  77.8% reporting 

that it was much more than expected.   

Qualitative data 

Below is a selection of comments in response to the question ‘What did you find helpful from 

today’s session?’ 

• Sharing ideas, strategies and experience with others.  
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• The sharing of ideas and good practice (2 respondents) 

• Reinforcing some of the practice already in place 

• The supportive nature of the session as the small group allowed for meaningful 

interactions 

• The opportunities to share an experience with a student and receive feedback on 

what went well and what I could do next  

• Guidance on how to support 16-18 year olds 

• It was a very thought provoking and informative session. Whilst we already offer 

activities and initiatives to improve staff wellbeing, the session made me give 

consideration to the smaller activities, which can be undertaken to improve the 

wellbeing of myself/colleagues and the wider college.  

• The focus on building relationships and high empathy combined with high planning  

• Understanding how ACEs impact young people  

• Listening to the experiences of other professionals and their strategies.  

Below is a selection of comments in response to the question ‘What do you think could have 

been better?’  

• ‘Nothing’ was the response given by 4 participants (e.g. nothing, it was great, I don’t 

have any suggestions for improvement, I think it worked well how it was) 

• Met full expectations 

• More time and face to face would make this a better learning experience 

• Through no fault of the trainers, unfortunately the participant numbers were low so 

sharing of good practice was limited.  

• Maybe more specific strategies? 

• Not sure 

Below is a selection of comments in response to the question ‘What one thing are you going 

to do differently after this training?’  

• Worry workbooks sound great to use 

• Relay the main lessons learnt to my team at college and try some of the strategies 

proposed by colleagues in the meeting 

• Not question myself as much, try the “what’s in my control” method 

• Find out if we have a bereavement policy 

• Consider the small activities ‘quick wins’ which can be implemented at home and 

work to improve wellbeing.  

• Provide a more detailed web-link/information page for students to access on our 

website  

• Being more direct with the words I use (bereavement and loss workshop) 

• I will be using the tips to support students with loss 

• Focus more on building relationships before targeting progress 

• Be even more mindful of ACEs and how they will have been heightened during 

lockdown 

Below is a selection of comments in response to the question ‘How effective did you find the 

virtual delivery of the session?’  

• The first virtual meeting that hasn’t been even slightly stressful 

• Very effective (3 respondents)  

• Very good 
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• Good 

• Very helpful 

• Was able to see and hear everything well 

• There was no delay and everyone was able to have some input 

• It was very good and informative but I prefer to have face to face experience 

• Still effective, hard online to understand due to other bandwidth and echoing  

Below is a selection of comments in response to the question ‘Any additional comments?’  

• Thank you for providing a safe, comfortable forum in which to express concerns and 

share valuable knowledge and experiences with others. When is the next one 

please? 

• Thanks 

• Really enjoyable and useful  

• Very well delivered, lots of information on how to work with students going through 

the grief process.  

• [presenters] delivered a very enjoyable and informative session 

• Thank you for the support, great session.  

• Would like to attend other related training sessions.  
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Appendix 1 

Wellbeing for Education Return – Interactive Drop In Sessions 

In response to the helpful feedback from schools and colleges regarding themes that have 

importance in the current Covid-19 recovery, the Educational Psychology Service and 

partner mental health services will be running two complementary formats of input for key 

staff with a vested interest in young people’s wellbeing and learning. 

Recorded Bitesize Psychology Webinars – these will provide staff with short snippets of 

the key messages from Webinars 1 and 2. They will be available via the Emotionally 

Friendly Schools Website and will cover the below topics in short, accessible videos (10-15 

minutes): 

• Wellbeing frameworks  

• Resilience  

• Staff wellbeing  

• Bereavement and loss 

• Anxiety and low mood 

• Trauma and stress 

 

Virtual drop ins – these will provide an opportunity to jointly problem solve around issues 
arising in post-16 settings. There is capacity for up to 12 participants per session and they 
are open to one member of staff from each setting. There will be a balance of information 
sharing from professionals and Q&A opportunities (1 hour – 1.5 hours). Please see the 
themes below. 
 
Staff wellbeing 

Thursday 4th February 3.45pm – 5.15pm  

https://www.eventbrite.co.uk/e/138738814529 

Trauma-informed approaches to supporting young people  

Thursday 25th February 3.45 – 5.15pm  

https://www.eventbrite.co.uk/e/138739291957 

Exam Anxiety/ Stress  

Thursday 4th March 3.45 – 5.15pm  

https://www.eventbrite.co.uk/e/138740072291 

https://www.emotionallyfriendly.co.uk/resources/
https://www.emotionallyfriendly.co.uk/resources/
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.eventbrite.co.uk%2Fe%2F138738814529&data=04%7C01%7Csteph.pipe%40salford.gov.uk%7C28504a95c39e4fc8b17608d8c37f2fc9%7C68c00060d80e40a5b83f3b8a5bc570b5%7C0%7C0%7C637474298318557711%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=Qnx2HAnRDyFje1QVl9c%2FkEDyWN8yM1lyh9RfNU8KA2Q%3D&reserved=0
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.eventbrite.co.uk%2Fe%2F138739291957&data=04%7C01%7Csteph.pipe%40salford.gov.uk%7C28504a95c39e4fc8b17608d8c37f2fc9%7C68c00060d80e40a5b83f3b8a5bc570b5%7C0%7C0%7C637474298318557711%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=MF4H627ginx8OGufOb%2BWIWAe3pH0WNxOJILuL7m0IR0%3D&reserved=0
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.eventbrite.co.uk%2Fe%2F138740072291&data=04%7C01%7Csteph.pipe%40salford.gov.uk%7C28504a95c39e4fc8b17608d8c37f2fc9%7C68c00060d80e40a5b83f3b8a5bc570b5%7C0%7C0%7C637474298318567668%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=Gjer1uxxVlC7uTVlWQoHa0PmYSxcHQ2hKdnWBY7%2ByrQ%3D&reserved=0
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Anxiety  

Thursday 11th March 3.45 - 5.15pm 

https://www.eventbrite.co.uk/e/138744002045  

Supporting Loss and Bereavement in Post-16 Settings 

Thursday 25th March 3.45 – 5.15 pm 

https://www.eventbrite.co.uk/e/138744391209  

More information about the Interactive 

Drop in sessions: 

Staff wellbeing 
This workshop will include practical tips informed by evidence-based approaches and will 
allow staff members the opportunity to reflect upon their own wellbeing and ways in which 
wellbeing can be enhanced. 
 

Trauma-informed approaches to supporting young people 
Developmental trauma is the term used to describe repeated trauma experienced within 

long-term primary relationships (e.g. high levels of fear and neglect at home). Research tells 

us that developmental trauma can have a significant and long-term impact upon children 

and young people’s development. In education settings, these young people may struggle to 

regulate their emotions and their lived experience can have an impact on their presentation, 

behaviour, relationships and consequently their ability to learn. This session will explore 

why this is the case and what type of approaches can be helpful for these individuals.  There 

will be some input on developmental trauma and suggested approaches, followed by some 

time for discussion. 

 

Anxiety  
This session will look into how we understand anxiety and the impact it can have on young 
people, staff and parents. The discussions will provide opportunities to consider support 
strategies and share ideas of good practice.  
 

Exam Anxiety / Stress 
After a disrupted year, many young people (and teachers) may be worrying more than usual 

about the upcoming exams.  This interactive workshop will explore proactive ways in which 

you can support your setting to manage exam stress. 

Supporting loss and bereavement in post-16 settings 
Sadly, from time to time, every educational setting has to find ways of helping its 
community members following a loss or bereavement. In the wake of a global pandemic, 
the possibility of loss is greater for everyone. This workshop is a follow on from the 

https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.eventbrite.co.uk%2Fe%2F138744002045&data=04%7C01%7Csteph.pipe%40salford.gov.uk%7C28504a95c39e4fc8b17608d8c37f2fc9%7C68c00060d80e40a5b83f3b8a5bc570b5%7C0%7C0%7C637474298318567668%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=ZzAU0Yfo4nSh9TYkRpUuPEtx9T9nSFqy%2Frd6F71nnhI%3D&reserved=0
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.eventbrite.co.uk%2Fe%2F138744391209&data=04%7C01%7Csteph.pipe%40salford.gov.uk%7C28504a95c39e4fc8b17608d8c37f2fc9%7C68c00060d80e40a5b83f3b8a5bc570b5%7C0%7C0%7C637474298318557711%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=B7EsAV1x6W0YnR2NJH%2ByVZCAVYx3RVtKqaAuHF68bak%3D&reserved=0
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Wellbeing Return to Education Webinar 2.  Ideally you will have attended Webinar 2 or 
watched the recording prior to attending the workshop.  There will be a short input at the 
start of the workshop, using fresh content not covered in the webinar.  The bulk of the 
workshop will be devoted to an interactive discussion.  It’s the ideal time to ask all the 
questions that are troubling you about bereavement and loss in general, or in relation to 
specific situations in your school.  There will be a panel of friendly, experienced EPs and 
educational practitioners, who will offer practical strategies and empathic insight in 
response to your queries.  Please feel free to bring the wisdom of your own experience to 
offer to others, or it’s fine just to listen if you prefer.  The session is likely to remind you of 
the ways you already create kind, supportive and nurturing environments, which can 
support all those you work with through the process of loss.  Our aim is for you to leave the 
workshop inspired and hopeful.  
 

 

 

 

 

 

 

 


